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Ozet
Amag

Egitimin en 6nemli islevleri elbette ki ayrim goézetmeksizin tiim 6grencileri topluma yararls,
insanlarla iligkilerinde uyumlu ve yasama katki saglayan bireyler olarak hazirlamaktir. Ancak
bazen bu islevleri gergeklestirirken dgrenciler okul ve okul dis1 yasantilar1 yoluyla bir takim
istenmedik davranislar edinebilmektedir. Bu istenmedik davraniglar arasinda en ¢ok ilgi ceken
konulardan birisi de zorbalik olmustur. Zorbalik siireci tek basina gergeklesen bir siireg
olmayip ayni zamanda bazi roller de bulunmaktadir. Bunlar; kendilerinden daha gii¢siiz
ogrencilere yonelik zorbaca davraniglar sergileyen ya da bu eylemlerde bulunan kisiler
“zorba”, kendilerinden daha gii¢lii 6grencilerin zorbaliklarina ugrayan, zorbaca davranislara
kars1 ses ¢ikaramayan kisiler “kurban”, hem zorbalik yapan hem de zorbaliga ugrayan kisiler
“zorba/kurban” ve zorbaliga ugramayan ancak hem zorbalig1 hem de kurbani izleyen kisi ya
da grup “seyirci ” olarak belirtilmektedir. Bu g¢alisma kapsaminda Latané ve Darley’in
seyircilerin karsilastiklar1 olaylarda nasil tepki verdiklerini belirleyebilmek amaciyla
gelistirdikleri “Seyirci Miidahale Modeli” temel alinarak zorbaliga uyarlanan “Zorbaliga
Seyirci Miidahale Olgegi” gelistirilmistir. Zorbaliga seyirci miidahale modeli ve bu modeli
test etmek i¢in gelistirilen Slgek (1) olayr fark etme, (2) olayr acil olarak yorumlama, (3)
yardim etme sorumlulugunu kabul etme, (4) yardim etmek i¢in bilgi sahibi olma ve uygun
miidahale kararmmi verme ve son olarak (5) miidahale kararini uygulama olmak iizere bes
adimdan olugmaktadir. Bu baglamda bu calismanin amaci ortaokul 6grencileri i¢in gelistirilen
Zorbaliga Seyirci Miidahale Olgegi’ni (ZSMO; Bystander Intervention in Bullying) Tiirkce’ye
uyarlayarak gecerlik ve giivenirligini incelemektir.

Y Ontem

Arastirmanin ¢alisma grubu ii¢ ayr1 orta okulda 5.,6.,7. ve 8. sinifta 6grenim goren 191 kiz
(%52,5), 173 erkek (%47,5) olmak iizere toplam 364 dgrenciden olusmaktadir. Ogrencilerin
83’1 (%23) 5. Smifa, 94’1 (%26) 6. Sinifa, 92°si (%25) 7. Sinifa ve 95’1 (%26) 8. Smifa
devam etmektedir. Zorbaliga seyirci miidahale dl¢eginin uyarlama siirecinde yazarindan izin
alinmis; ii¢ alan uzmam ve bir Ingilizce dil uzmam tarafindan dlgek Tiirkge’ye cevrilmis;
uzmanlardan alinan farkli ¢eviriler karsilastirilmis ve tek bir forma doniistiiriilmiistiir. Daha
sonra bu form tekrar Ingilizceye cevrilerek orijinal formla karsilastirilmasi igin yazara
gonderilmis ve onaylanmistir. Biitiin bu islemlerin ardindan Tiirk¢e dil uzmanina gdsterilen
olgek, dil agisindan da hazir hale getirilmistir. Uygulamaya hazir hale getirilen dlgek icin pilot
uygulama yapilmis ve bunun sonucunda 6l¢ege son sekli verilmistir.
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Bulgular

Olgegin gecerlik calismalar1 kapsaminda yap:1 gegerligi igin dogrulayict faktdr analizi
yapilmistir. Modelin uyum 1iyiligi indeksleri incelendiginde I. Diizey i¢in y2/sd 1,927;
RMSEA = ,051, degerleri bulunmustur. Modelin II. diizey dogrulayict faktdr analizi uyum
iyiligi indeksleri incelendiginde, y2/sd degerinin 2,230 oldugu; RMSEA ise ,058, degerleri
bulunmustur. Faktdr analizi sonuglari ile 16 maddelik Zorbaliga Seyirci Miidahale Olgeginin
0zgiin formunda oldugu gibi bes boyutlu bir yapida oldugu ve hem I. hem de II. diizey
dogrulayici faktor analizi ile elde edilen uyum 1iyiligi katsayilarinin kabul edilebilir diizeyde
oldugu bulunmustur. Olgiit gecerligi i¢in KA-SI Empatik Egilim Olcegi-Ergen Formu
kullanilmistir. Bu form aracilifiyla zorbalik seyircilerinin miidahale becerisi ile empatik
egilimleri arasindaki iliskiye bakilmistir. Olgiit gecerligi sonuglarma gore Zorbaliga Seyirci
Miidahale Olcegi ve Empatik Egilim Olgegi toplam puanlari arasinda ,38 ve KA-SIO’niin
duygusal empati alt boyutu ile ZSMO alt 6lgek puanlari sirasiyla olay: fark etme.15; olayz acil
olarak yorumlama .26, yardim etme sorumlulugunu kabul etme.27, yardim etmek icin bilgi
sahibi olma ve miidahale kararim1 verme .31 ve miidahale kararini uygulama.40; bilissel
empati alt boyutu ile ZSMO alt puanlar sirasiyla olayr fark etme .04; olay1 acil olarak
yorumlama .20, yardim etme sorumlulugunu kabul etme .21, yardim etmek i¢in bilgi sahibi
olma ve miidahale kararmi1 verme .37 ve miidahale kararim1 uygulama .39 sonuglarina
ulasiimistir. Bu sonuglar KA-Si Ergenler icin Empatik Egilim Olcegi ve Zorbaliga Seyirci
Miidahale Olgegi puanlar1 arasinda diisiik ve orta diizeyde iliskiler oldugunu gostermektedir.
Glivenirlik analizi sonuglarina gore 6lgegin tamamina iliskin i¢ tutarlik katsayisi ,88; boyutlar
ise sirastyla olay1 fark etme ,60; olay1 acil olarak yorumlama ,78; yardim etme sorumlulugunu
kabul etme ,67; yardim etmek i¢in bilgi sahibi olma ve uygun miidahale kararini verme,75 ve
miidahale kararin1 uygulama,78 olarak bulunmustur. Ayni zamanda test-tekrar-test giivenirlik
katsayis1 r=.80 olarak bulunmustur.

Sonug

Arastirma bulgulara gore 6lgegin tamamina ve alt boyutlarina iligkin glivenirlik katsayilar
orta ve yiiksek diizeyde bulunmustur. Dogrulayici faktor analizi sonuglar1 da kabul edilebilir
diizeydedir. Bu sonuglar orijinal 6l¢egin 16 maddesinin de, ortaokul 6grencileri i¢inde gegerli
ve giivenilir oldugunu gostermektedir. Sonug olarak bu aragtirma ile alan yazina kazandirilan
Zorbaliga Seyirci Miidahale Olgegi zorbalik siirecinde seyirci roliindeki ergenlerin miidahale
becerilerini incelemeyi amaclayan teorik ve uygulamali arastirmalarda kullanilabilir.

Anahtar Kelimeler: Zorbalik, Zorbalik Seyircisi, Zorbaliga Seyirci Miidahale Olgegi,
Gegerlik, Giivenirlik

Turkish Adaptation to the Bystander Intervention in Bullying Scale (Zsmo): Validity
and Reliability Study

Abstract
Purpose

The most important functions of education are of course to prepare all students as individuals
who are beneficial to society, compatible with people and contribute to life. But sometimes
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when performing these functions, school students and out-of-school experiences of a number
of unwanted behaviors through ones. Bullying is not a stand-alone process the process at the
same time, some roles. These are; It is weaker than themselves for students exhibiting
bullying behavior or action that can be found in “Bully”, stronger than the students
themselves to bullying, bullying behavior sounds against the “victim”, and people who cannot
the people who engaged in bullying “bully/victim” and bullying the victim of both a non-
expiring but the person or group that follows the “bystander”. In the context of this study,
Latané¢ and Darley reacted in the events encountered by the audience. There are five stages.
These; (1) to recognize the event, (2) to interpret the event as urgent, (3) to accept the
responsibility to help, (4) to have information to assist and (5) to implement the decision to
intervene”. The main objective of the study developed for middle school students Bystander
Intervention In Bullying Scale (ZSMO; Bystander Intervention in bullying) is made of
validity and reliability study of Turkey sample. Method; Research Working Group of three
separate Middle School 5th., 6th, 7th. and 8th. There were 191 females (52.5%) and 173
males (47.5%) in the study group for total of 364 students, 83 (23%) of the students were
attending the 5th grade, 94 (26%) were attending the 6th class, 92 (25%) were in the 7th class
and 95 (26%) were in the 8th grade. The process of adaptation of the bystander intervention
scale to bullying is allowed; three area specialist and a specialist in the English language by
scale Turkish translated; they compared different translations received from the experts and
has been converted into a single form. Translated into English this form again later with a
form submitted to the author for the original comparison and approved. All Turkish language
specialist then transferred in terms of scale shown in the language has been made ready.
Enforcement has been made ready for pilot scale, and as a result the last scale. Findings; In
the context of the validity of the scale, confirmatory factor analysis was used for construct
validity. When the fit indices of the model is examined y2/sd 1,927; RMSEA =, 051 for Level
I values were found. Model II. values were found: y2/sd value is 2,230; RMSEA, 058. The
results of the factor analysis revealed that the 16-item Bystander Intervention in Bullying
Scale was in a five-dimensional structure as in the original form, and that both I. and II. Fit
indices coefficients obtained by the level confirmatory factor analysis was found to be
acceptable. For criterion validity, KA-SI Empathic Tendency Scale-Adolescent Form
developed. KA-SI Empathic Tendency Scale-Adolescent Form was used. Through this form,
the relationship between the skill of intervention and the empathic tendencies of the bullying
audience was examined. According to the criterion validity results, the total score of the
Attitudes to Bystander Intervention in Bullying Scale and Empathic Tendency Scale was ,38
and the difference between emotional empathy subscale of KA-SI and ZSMO subscales was
notice the event ,15; Interpret the event as an emergency that requires assistance ,26, Accept
responsibility for intervening ,27 Know how to intervene ,31 and Implement intervention
decision ,40; cognitive empathy subscale and ZSMS subscale difference respectively ,04.
According to the reliability analysis results, the internal consistency coefficient for the whole
scale was,88; notice the event ,60; interpret the event as an emergency that requires
assistance,78; accept responsibility for intervening ,67; know how to intervene ,75 and
implement intervention decision ,78 was found to be. At the same time, the test-retest
reliability coefficient was found to be r = ,80. Results; According to the research findings, the
reliability coefficients for the whole scale and the sub-dimensions were found to be moderate
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and high. Confirmatory factor analysis results are also acceptable. These results indicate that
16 items of the original scale are valid and reliable among secondary school students. As a
result, Bystander Intervention in Bullying Scale, which was given to the literature by this
research, can be used in theoretical and applied research aiming to examine the intervention
skills of the adolescents who play the role of audience in the bullying process.

Keywords: Bullying, Bystander, Bystander Intervention in Bullying Scale, Validity,
Reliability
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