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Ortaokul öğretmenlerinin okullarda şiddeti önlemede 
öne çıkan tutum ve davranışları; Türkiye’den bir ölçek 
geliştirme çalışması
Middle school teachers’ featured attitude, behavior for prevention 
of violence in schools; a sudy, development scale in Turkey

Nazan Savaş, Tacettin İnandı, Ersin Peker, Ömer Alışkın

ÖZET
Amaç: Ortaokul öğretmenlerinin okullarda şiddeti önlemede öne çıkan tutum ve davranışlarını belirleyerek ölçek 
geliştirmek amaçlanmıştır. Gereç ve Yöntem: Antakya evrenini temsil eden 232 öğretmen seçilerek, araştırmacıların 
geliştirdiği anket ve ölçek uygulanmış, geçerlilik ve güvenilirlik analizi yapılmıştır. Bulgular: Ölçeğin Kaiser-Mayer-
Olkin değeri 0.873, Barlett test sonucu 2505.7 (p<0.001), Cronbach Alfa güvenilirlik katsayısı ise 0.902’dir. Ölçekte 
varyansların toplam açıklama oranı %61.9 olup, 7 faktörden oluşmaktadır. Sırasıyla bu faktörler; 1.Öğrenci merkezli, 
öğrenci katılımını sağlayan uygulamalar yaparak bunları düzenli değerlendirmek. 2. Veli merkezli uygulamalarla 
öğrencinin iletişim becerilerini ve özgüvenini geliştiren eğitimsel bir çevre oluşturmak. 3.Okulda şiddet için riskli 
yer, zaman ve durumlara müdahale ederek öğrencilerin şiddete karşı savunuculuk becerilerini geliştirmek. 4.Şiddeti 
önleme programlarına katkı sağlamak. 5. Öğrencilerle birlikte sınıf kurallarını belirlemek ve kurallara uymak. 6. 
Öğrencilerle bir arada şiddete karşı aktiviteler yapmak. 7. Öğrencilere önyargılı olmamak ve şiddet olaylarını saklayıp 
görmezlikten gelmemek. Sonuç: Öğretmenlerin veli, öğretmen, öğrenci ve okul çevresini bir arada içeren tutum ve 
davranışları okuldaki şiddeti önlemede önemli yer tutmaktadır. Bu tutum ve davranışları içeren ölçekle öğretmenlerin 
şiddet önlemedeki durumu değerlendirilebilir.

ABSTRACT
Aim: The aim was to determine the middle school teachers’ featured behavior to prevent violent and to create 
a scale. Method: 232 teachers who represent population of Antakya participated. The Scale that is created by 
the researchers were performed. The validity and reliability analysis were done. Result: Kaiser-Mayer-Olkin value 
of the scale is 0.873, result of the Barlett test is 2505.7 (p<0.001) and Cronbach Alpha reliability coefficient is 
0.902. The rate of total variance explained on this scala is 61.9% and it consist of seven factors. These factors, 
respectively; 1.There were student-centered exercises, which enable students to participate, and evaluation of 
exercises regularly. 2.There were creating educational environment that improve the students’ communication skils 
and their self-confidence with exercises that are parent-centered. 3.It was about improving students’ social relations 
and their defence skils against violence with teachers’ response in the time, place and situation which carry risk for 
students. 4.There was teachers’ contribution to programs that prevent to violence. 5.There were establishing class 
rules together and taking part in applying these rules. 6.There was a teachers’ exercise to make students come 
together to do an activity against violence. 7.It includes teachers being not prejudiced towards their students and not 
hiding violent events. Conciliation: As a result theachers’ attributes and behaviors which include parents, theachers, 
students and school environment take an important place to prevent violance in schools. Theachers’ situation that 
is about preventing the violence can be evaluated with the scale that includes these attributes and behaviors.
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INTRADUCTION

Violence Prevention Alliance (VPA) has defined 
violence “the intentional use of physical force or power, 
threatened or actual, against oneself, another person, 
or against a group or community, that either results in 
or has a high likelihood of resulting in injury, death, 
psychological harm, maldevelopment, or deprivation 
“in the World report on violence and health” (WRVH) 
(1).  According to Center for the Prevention of School 
Violence in the North Carolina Department of Juvenile 

Justice and Delinquency Prevention; “school violence” 
is “any behavior that violates a school’s educational 
mission or climate of respect or jeopardizes the intent 
of the school to be free of aggression against persons 
or property, drugs, weapons, disruptions, and disorder” 
(2). A person who use violence and whose aim that arm 
bodily to victim consciously in which underlie physical 
violence that damage to life (3). On the one side of this 
violence, there is small act enough to hurt someone such 
as tearing hair and pulling ears, on the other side there 
might be violence that leads to physical injury and death 
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(4). According to a research  carried out in high schools 
in three different sociodemographic areas of the capital 
of Turkey by Sarp et al; 56.8%  of students exposed to 
physical violence in the schools or outside of the schools 
are injured which was founded (5).

Bullying involves repeated physical, verbal or 
psychological attacks or intimidation directed against 
a victim who cannot properly defend himself or herself 
because of size or strength, or because the victim is 
outnumbered or less psychologically resilient (5). It has 
two key components: Repeated harmful acts and an 
imbalance of power (5). A large body of research shows 
the extent and impact of this form of school violence. 
According to an international HBSC (Health Behavior 
in School-aged Children) study carried out in 2008 in 18 
Council of Europe member states, one in five adolescent 
boys between 11 and 15 years of age had been a victim of 
bullying, with the rate exceeding 40% in four European 
states (6). There are considerable national differences 
(less than 10% in Sweden and over 40% in Lithuania) 
and even local differences; according to H. Feltesse, this 
phenomenon affects 50% of pupils in some schools (7).  
A number of researchers believe that bullying occurs 
due to a combination of social interactions with parents, 
peers and teachers (8). The history of the parent-child 
relationship may contribute to cultivating a bully, and 
low levels of peer and teacher intervention combine to 
create opportunities for chronic bullies to thrive (9).

Numerous factors shape violence in schools (10). They 
include various cultural understandings of violence, 
socioeconomic factors, a student’s home life and the 
external environment of the school. For instance, 
there can be great disparities between cultures and 
societies in defining what constitutes a violent act 
or environment (10). Because schools in different 
regions or nations have their own characteristics and 
experiences of violence (11). Therefore the strategies 
were made to prevent violence in the schools don’t 
have same practicable procedure and they can change 
according to schools’ climate (3).

United Nations Educational, Scientific and Cultural 
Organization (UNESCO) stated that “no form of 
violence is justified, and all violence is preventable” 
in their different publications (10,11).  Also UNESCO 
offers ten basic action areas with corresponding 
practical examples, designed for teachers to address 
and prevent violence in classrooms and schools (10). 

Causes of violence in schools are multi-faceted, stopping 
violence in schools requires multi-dimensional actions 
engaging all members of a school’s community in a 
holistic manner. Especially teachers have a key role to 
play in stopping violence in schools, but they cannot 
tackle violence alone (3,10). Transmitting knowledge is 
only one part of what teachers do. They also make an 
essential contribution to the emotional and cognitive 

development of children, and play a central role in social 
development and change (10). Because teachers have 
the most detailed knowledge about their students (3). 
Therefore teacher training on student participation and 
on student-centred approaches is needed (11). 

Otherwise early adolescence is a critical developmental 
transition, and such developmental transitions 
represent important windows of opportunity to alter 
risk factors and related processes (12,13). The entry 
to middle school brings with it important changes in 
individual and contextual risk factors that impact risk-
taking behaviors (14).

On the basis of this informations; the teachers’ 
behaviors are related to prevent violence in the middle 
school include 6th, 7th and 8th class can change according 
to regions, countries and even different regions in the 
same country. The purpose of this research was to 
determine the middle school branch teachers’ featured 
behavior to prevent violent and to create a scale in the 
center of Hatay (Antakya) is located in Southern part 
of Turkey on the Mediterranean coast.

MATERIALS AND METHODS

Antakya where the research was done is in the Southern 
part of Turkey, is neighbouring on Syria and is the city 
where the people have different cultural and ethnic 
structure live. The urban population of Antakya in 
2011 was 213296.

Population of the research and its size: population 
of the research are branch teachers work in 36 middle 
schools in Antakya. The number of teachers who work 
in this school was 691 in March 2012.	

Sample size: The prevalence of the teachers’ violence 
exposure when the teachers were student was 28% 
which was founded by Istanbul branch of Syndicate 
of Educaters Union in 2006 on the research include 
2554 teachers and managers (15). The sample size 
was calculated as 214 by using the number of branch 
teachers (691), 28% prevalence, 95% confidence interval 
and 5% margin of error.

Sample selection: To select 18 schools from the list of 
36 middle schools the method of systematic sampling 
was used. 359 branch teachers work in these schools in 
corporate into the research which was aimed.

Data collection: “The Teachers Scale for Violence 
Prevention in Schools” that was generated by the 
researchers and the survey was performed through 
administrators in between 26-30 March 2012 in the 
selected schools.

Questioner form: In the form, there are 11 questions 
about age, sex, branch, time spend in work, educational 
background related to violence prevention; place 
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educated the teachers; situation about violence exposure 
by another teachers or students; when the theachers were 
in middle school, situation about violence exposure and 
using violence; average of students’ number in their 
class; situation about theachers’ childrens’ verbal and 
physical violence exposure and using violence. Five of 
these questions are open ended.

The Teachers Scale for Violence Prevention in Schools: 
Piskin’s book of research The Scientific and Technical 
Research Council of Turkey (TUBITAK) was used 
to improve the scale (3).  The scale includes 52 items 
(phrases/suggestions). Answers include a five point 
likert. These are never, rarely, sometimes, usually and 
always. In the positive items, were scored 1 to 5, in the 
negative items, were scored 5 to 1.

Statistical analysis: Frequency table, student-t test 
and Chi-square test were used to evaluate surveys’ 
answers. The validity of the scale was evaluated with 
Factor analysis and reliability of the scale was evaluated 
with Cronbach Alpha value. Varimax factor was used, 
screen plot was drawn, data whose Eigen values are 
over 1 were taken into consideration. If every item 
contributed to factor, which is under 0.45, these items 
were removed from the scale and analysis was done 
again. Also convergent validity was determined by 
Pearson correlation analysis. The statistical analysis 
was performed using SPSS, for Windows, version 15; 
Chicago, IL. p<0.05 is meaningful, which was accepted.

As the KMO value is higher than 0.60, it indicates that it 
is convenient for factor analysis. Furthermore, Bartlett 
tests’ p<0.05 is also an indicator of the convenience for 
factor analysis. Variance rate of first factor should be 
at least 30% of the total variance. Cronbach alpha value 
should be at least 70% which is required for the scale 
reliability. These conditions are considered in statistical 
analysis and comments.

RESULTS

Although 232 branch teachers from 18 middle schools 
were included in this research, 189 teachers (81%) have 
answered all of the items. Of the participants, 51.3% 
(119) was women, 48.7% (113) was men and the mean 
age was 37.69±7.69 (min.24, max.60). A significant 
difference between women (36.25±6.75) and men 
(39.19±8.33) was detected in point of age range (p<0.05). 
Their mean work experience was 13.44±6.70 (min. 2, 
max.36) years,  and the difference between the women 
(12.43±5.89 years) and the men (14.50±7.48 years) was 
founded (p<0.05). Of the teachers, 46.6% (108) were 
verbal branch teacher (Turkish, Socialstudies, English, 
Religious Culture and Ethics), 27.2% (63) were non 
verbal branch teacher (Math, Science, Computer), 
14.7% (34) were Art, Music and Gym teachers, 2.2% (5) 
were Guidance Counselor. 9.5% of the teachers did not 

indicate their branch. Average number of students in a 
class was 34.43±7.16 (20-50).

With regard to expose verbal or physical violence 
of the participants; 14.2% (33) were exposed from 
students, 9.1% (21) were exposed from other teachers 
in the school (Graphic1). There were no differences by 
gender (p>0.05) 

Graphic 1. The results of the teachers about school 
violence (N=232)

Of the participants 44.4% (103), indicated that they were 
exposed to verbal violence and 26.3% (61) were exposed 
to physical violence when they were at middle school as 
a student. 84.5% of the teachers who exposed to physical 
violence, and 83.6% of the teachers who exposed to 
verbal violence were men (p<0.001, p<0.001). There were 
no differences in the mean age between teachers have 
exposed not only verbal but also physical violence when 
they were at middle school as a student (p>0.05, p>0.05).

Furthermore, the teachers were evaluated according 
to using verbal and physical violence, they stated that, 
21.1% (49) used verbal and 7.3% (17) used physical 
violence. when they were at middle school as a student. 
77.6% of the teachers who used verbal violence, and 
88.2% of the teachers who used physical violence were 
men (p<0.001).

When the teachers’ children were evaluated according 
to exposing verbal or physical violence; 15.9% their 
children were exposed to verbal violence, 10.8% were 
exposed to physical violence. The situation awareness 
of the teachers about exposure physical violence to 
their children’s were evaluated according to gender; 
woman teachers (20.2%) are more acquainted with their 
children’s situations about physical violence than man 
teachers (8.7%) (p<0.05). 

Of the teachers, 19% (44) were educated about straggle 
against the violence in the school. 58.5% of them were 
verbal branch teachers.
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“The Teachers Scale for Violence Prevention in 
Schools” Validty Analysis, Factor Analysis: The value 
of KMO was 0.861 and the result of Barlett test was 
4423.2, p<0.001 in the first factor analysis of the scale 
that is developed contains 52 items. The items that 
contributed to factors less than or equal to 0.45 were 
excluded from the scale. Until the items contributed to 
factor more than 0.45, factor analysis were repeated 7 
times. In the last factor analysis seven factors composed 
of 30 items were acquired. KMO value and result of 
Barlett test of scale contain 30 items were found 0.873 
and 2505.7, p<0.001 respectively (Table 1). All of  the 
seven factors had an Eigen value with greater then 1 
(Graphic 2).

Graphic 2. Scree plot of the “The Teachers Scale for 
Violence Prevention in Schools”

As a result of factor analysis, total explanation 
proportion of the variances of the seven factors was 
61.9%. Explanation proportion of first factor was 

11.4%, besides 46.suggestion (I ask my students their 
suggestion about violence and how violence can 
prevent), 45.suggestion (I develop my skills about 
anger management, conflict and solve and I share this 
skills with my students), 47.suggestion (I encourage 
my students to tell what they know about violence 
and crime), 39.suggestion (I inform my students 
about what they should do, when they are exposed 
to violence) and 51.suggestion (I evaluate practice 
what I have developed to prevent violence to know 
that it is efficient or not regularly) take place in this 
factor respectively. Contributions of these suggestions 
to violence prevention in the school were 0.84, 0.75, 
0.70, 0.59 and 0.45 respectively (Table 1). Explanation 
variances proportion of other 6 factors and contribution 
of 25 suggestions to violence prevention in the school 
were shown in the Table 1. 

Furthermore explanation variances proportion of the 
7 factors are examined below.

-In the first factor, there are exercises that are student-
centered, accept that students are a sharer and enable 
students to participate besides evaluation of exercises 
regularly.

-In the second factor, there are creating educational 
environment that improve the students’s communication 
skils and their self-confidence with exercises that is 
parent-centered, accept that parents are a sharer and 
enable parents to participate besides evaluating them.

-The third factor is about improving social relation of 
students and their defence skills against violence with 
teachers’ response to the time, place and situation which 
have a risk.

Table 1. Factor Analysis of “The Teachers Scale for Violence Prevention in Schools ” of middle schools’ teachers (N=189)

Factors 1 2 3 4 5 6 7

InitialEigenvalues (% of variance) 30.96 8.89 5.33 4.73 4.54 3.97 3.51

Rotationsums of squaredloading
(% of variance) 11.44 10.49 9.41 8.75 8.14 8.10 5.58

ITEMS (PHARASES)

46- I ask my students a their suggestion about violence and how 
violence can prevent 0.83

45- I develop my skils about anger management, conflict and 
solve and I share this skils with my students 0.74

47- I encourage my students to tell what they know about 
violence and crime 0.70

39- I inform my students about what they should do, when they 
are exposed to violence 0.59

51- I evaluate practice what I have developed to prevent violence 
to know that it is efficient or not regularly 0.45
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Table 1. Resume

Factors 1 2 3 4 5 6 7

33- I encourage parent to visit school thus I provide cooperation 
between school and parents 0.64

27- I inform parents whose children are exposed to violence or use 
violence definitely and I concert with the parent to solve problem 0.63

24- I listen to my students and their parent when they complain about 
bullying and violence carefully, I treat seriously 0.61

44- I invite the parents to talk about my students growing or their 
concern if they have 0.58

23- I do activity and create an aducational atmosphere to improve my 
students’ comunicationskils and their self-confidence 0.48

25- I evaluate efficiency of research was done about violence with 
someone who have knowledge 0.47

49- I improve my students’ social skils while I teach them to behave 
other people kind, respect other people’s opinions and appreciate other 
people

0.64

19- I take necessary measures in the break time that has a violence risk 0.61

50- I listen my students who have exposed to violence and have been 
damaged carefully 0.60

41- I teach my students to tell stop to bully, protect person who is 
exposed to violence and let other people know when they witness 
violence

0.59

18- I control places (school garden,narrow corridor, playground,toilets 
and nook) where have a risk of occuring events inculude violence 0.58

40-  I protect my students from the bully of my bigger students 0.51

11- I contribute to schol to apply policy that is against violence 0.80

12- I support programs that is against violence in the school 0.78

16- I am on the alert against the possibly violence 0.58

7- I encourage my students to respect their friends 0.77

9- I makereliable contact to share with me, when they witness violence 0.68

5- I determine prize and sanction in addition to rules have determined 0.53

2- I decide a class rules that are clear and are known by everyone to 
decrease negative behavior include violence 0.51

3- I decide to class rules with my students 0.47

32- I povide my students opportunities to organize an activity about 
subject tmy students have decided  0.74

31- I do some exercise that provide positive things between my students 0.72

38- I organize activity and competition are against bully and violence 0.58

35- I have prejudice about students who annoy and irritete me 0.73

30- I hide event that includes violence and happens in class from my 
other students or I ignore this event and I behave as if this event doesn’t 
happen

0.72

KMO(Kaiser-Meyer-Olkin)
Barlett’s Test 

0.873
2505.7,   p<0.001

Rate of total variance explanained % 61.9

Cronbach Alpha 
(Total items = 30) 0.902

Mean of items’ score,  Hotelling T test 4.12 (1.83-4.82),   p<0.001

Nonadditivity 12.85     p<0.001
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-In the fourth factor, there is a teachers’ contribution 
to programs that prevent to violence in the schools.

-In fifth factor, there are establishing class rules together 
and taking part into applying these rules.

-In the sixth factor, there is a teachers’ exercises to 
make students come together to do an activity against 
violence.

-In the seventh factor, teachers aren’t prejudiced for 

their students, they don’t hide events include violence 
and don’t behave as if events include violence have 
never happened.

“The Teachers Scale for Violence Prevention in 
Schools” Reliability Analysis, Cronbach’s Alpha 
Coefficient: Cronbach Alpha Parameter of last scale 
was obtained from 30 items is 0.902. Besides total point 
could not be acuired from points were obtained from 
30 items (Nonadditive, p<0.001).

Table 2. Teachers’ mean scores that are obtained from the pharases of “The Teachers Scale for Violence Prevention 
in Schools” (N=189)

 PHARASES AND THEIR NUMBERS Mean Score 
± SD

46- I ask my students a their suggestion about violence and how violence can prevent 4.00 ± 0.83

45- I develop my skils about anger management, conflict and solve and I share this skils with my students 4.03 ± 0.82

47- I encourage my students to tell what they know about violence and crime 4.17 ± 0.88

39- I inform my students about what they should do, when they are exposed to violence 4.34 ± 0.77

51- I evaluate practice what I have developed to prevent violence to know that it is efficient or not regularly 4.12 ± 0.79

33- I encourage parent to visit school thus ı provide cooperation between school and parents 4.30 ± 0.74

27- I inform parents whose children are exposed to violence or use violence definitely and ı concert with the 
parent to solve problem 4.29 ± 0.75

24- I listen to my students and their parent when they complain about bullying and violence carefully, I treat 
seriously 4.57 ± 0.58

44- I invite the parents to talk about my students growing or their concern if they have 4.16 ± 0.81
23- I do activity and create an aducational atmosphere to improve my students’ comunicationskils and their 
self-confidence 4.40 ± 0.65

25- I evaluate efficiency of research was done about violence with someone who have knowledge 4.26 ± 0.68

49- I improve my students’ social skils while I teach them to behave other people kind, respect other 
people’s opinions and appreciate other people 4.70 ± 0.59

19- I take necessary measures in the break time that has a violence risk 4.11 ± 0.79

50- I listen my students who have exposed to violence and have been damaged carefully 4.72 ± 0.55

41- I teach my students to tell stop to bully, protect person who is exposed to violence and let other people 
know when they witness violence 4.61 ± 0.63

18- I control places (school garden, narrow corridor, playground, toilets and nook) where have a risk of 
occuring events inculude violence 4.31 ± 0.76

40-  I protect my students from the bully of my bigger students 4.52 ± 0.71

11- I contribute to schol to apply policy that is against violence 4.36 ± 0.75

12- I support programs that is against violence in the school 4.41 ± 0.77

16- I am on the alert against the possibly violence 4.38 ± 0.68

7- I encourage my students to respect their friends 4.82 ± 0.45

9- I makereliable contact to share with me, when they witness violence 4.56 ± 0.62

5- I determine prize and sanction in addition to rules have determined 4.23 ± 0.82
2- I decide a class rules that are clear and are known by everyone to decrease negative behavior include 
violence 4.48 ± 0.66

3- I decide to class rules with my students 4.32 ± 0.77

32- I povide my students opportunities to organize an activity about subject tmy students have decided  3.75 ± 0.90

31- I do some exercise that provide positive things between my students 3.44 ± 1.05

38- I organize activity and competition are against bully and violence 2.75 ± 1.23

35- I have prejudice about students who annoy and irritate me 1.96 ± 1.15

30- I hide event that includes violence and happens in class from my other students or I ignore this event 
and I behave as if this event doesn’t happen 1.79 ± 1.31
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Teachers’ average points by the items were presented in 
Table 2. The maximum average point and the minimum 
standard deviation were obtained from the item 7. “I 
encourage my students to respect their friends” The 
average point and standard deviation for this item were 
4.82±0.45. This item took place a part of 5th factor first 
item, in the factor analysis.

DISCUSSION

Many researches confirmed, that violence caused 
serious problems for teenagers in Turkey (16). The 
research carried out in the capital of Turkey, Ankara 
reported that 27% of the teenagers were exposed 
violence in their life, and 34% of the teenagers was a 
witness to violence in the school (17). In the research 
of the Grand National Assembly of Turkey (GNAT), it 
was indicated that 53% of the teenagers were exposed to 
verbal violence and 22% of the teenagers were exposed 
to physical violence (18).

Teenagers in Turkey usually use physical violence, 
damn, bully, give a nickname to settle conflict, which 
was shown in the research was done by Sahin and 
Turnuklu (19). 15.9% of the teachers stated that their 
own children were exposed to verbal violence and 
10.8% of the teachers stated that their own children 
were exposed to physical violence. The prevalence 
was lower than the other researches were done on the 
teenagers, which not only can show that  the teachers are 
unaware about violence is used to their own children, 
which result from lacking of communication between 
teachers and their children abut also it can originate 
in real low prevalence. Especially woman teachers are 
more informed than the man teachers about violence 
is used to their own children, which make think that 
woman teachers have stronger relationship with their 
children than the man teachers. 

When the teachers were a student, prevalence of 
physical violence exposure was 26.3%; also prevalence 
of using physical violence was 7.3%. These prevalences 
were 28% and 29% respectively according to a research 
was done by Istanbul Branch of Syndicate of Educaters 
Union in 2006 (12). Besides when the teachers were a 
student, the prevalence of verbal violence exposure 
was 44.4%; also prevalence of using verbal violence 
was 21.1%; which was founded. Difference between 
these prevalence make think that even if they were a 
student, teachers hide or internalize the situation of 
using physical and verbal violence.

Although behavior include violence and bullying, 
which is between students often become a current issue, 
teachers expose to this kind of behaviors occasionally 
too (3). However, there had been reports of violent 
behavior towards teachers in Turkey but they are not 
common occurrences (20).. In our research, 14.2% of 

the teachers have exposed from students and 9.1% of 
the teachers have exposed to verbal or physical violence 
from their teachers in the school.

According to Jhonson’s research that review of the 
twenty-five articles show that schools with less violence 
tend to have students who are aware of school rules 
and believe they are fair, have positive relationships 
with their teachers, feel that they have ownership 
in their school, feel that they are in a classroom and 
school environment that is positive and focused on 
learning, and in an environment that is orderly (21). 

Considering all of them, program that decreases 
possibility of violence events’ occurence in the school 
or prevent occuring violence events again to make 
school secure (3,12). In this program teachers and 
school administrators have significant role, because of 
they are role model (12). Although the role of teachers 
in program success is critical, it is not easy to get the 
support from teachers in reality (22,23). Sometimes 
the programs conducted by specialists may have been 
more effective for reducing violence than programs 
conducted by school teachers (22).  An effective role 
model to direct student’s behavior should receive more 
concern at the school level (24). Remediation directed 
at young children is essential, concurrent with the 
provision of teacher training programs focused on 
understanding the common behavioral disorders of 
childhood (25). However, teachers’ views on how to 
prevent violence and what to do to prevent violence 
are not very well known in Turkey (26). Yet, teachers 
have the potential to affect students during the violent 
events between students and to divert them during 
these occurrences (26). In our research,only 19% of the 
teachers were educated about prevention violence in the 
school,which was indicated.

At the middle school level, few programs have been 
specifically designed to reduce aggression by modifying 
the school environment through increased recognition 
and control of the problem by teachers (27). In fact, early 
adolescence is a critical developmental transition, and 
such developmental transitions represent important 
windows of opportunity to alter risk factors and related 
processes (12,25). “A Teacher-Focused Approach to 
Prevent and Reduce Students’ Aggressive Behavior: 
The GREAT Teacher Program” is a workshop was 
done by Orpinas and his friends for the middle school 
students (28).

Attitude and behavior are in the 30 items, which are an 
important determiner for preventing to violence, which 
was founded as a result of our “The Teachers Scale for 
Violence Prevention in Schools” research that include 
52 items and that was done on middle school teachers. 
As a result of factor analysis, rate of total variance 
explained 61.9%. So if 30 items that were divided into 
7 factor are done by the teachers, there will be 61.9% 
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contribution to prevent violence. These 7 factors 
respectively; first factor is that there were student-
centered exercises, which enable students to participate, 
and evaluation of exercises regularly. Second factor is 
that here were creating educational environment that 
improve the students’ communication skills and their 
self-confidence with exercises that are parent-centered. 
Third factor is that it was about improving students’ 
social relations and their skills of defence against 
violence with teachers’ response in the time, place and 
situation which carry risk for students. Fourth factor 
is that there was teachers’ contribution to programs 
that prevent to violence. Fifth factor is that there were 
establishing class rules together and taking part in 
applying these rules. Sixth factor is that there was a 
teachers’ exercise to make students come together to 
do an activity against violence. Seventh factor is that 
it includes teachers being not prejudiced towards their 
students and not hiding violent events.

Ten actions to stop violence in schools were suggested by 
UNESCO (11). The first action was “Advocate a holistic 
approach involving students, school staff, parents 
and the community” and second action was “Make 
your students your partners in preventing violence” 
(11). According to Bacchini et al, pure bullies had a 
significantly more negative perception of relationships 
with teachers than not-involved, pure victims and bully 
victims (29). Research of Berkowitz et al show that bully-
victims reported the lowest levels of teacher support 
and feelings of security and missed school because of 
fear significantly more often (30). In addition, the first 
value of GREAT program of Orpinas is that a successful 
classroom depends on teachers’ having a positive 
relationship with their students (28). The exercises that 
is student-centered, accept that students are a sharer in 
mıddle school teachers’ featured knowledge, attitude, 
behavior for prevention of violence in schools appear 
in the first factor of the research that is compatible 
with suggestion of UNESCO and this three researches. 
Besides evaluations that are quality of student centered 
applications’ feedback appears in the first factor.

The final report of “The Pestalozzi Programme 
Council of Europe Training Programme for Education 
Professionals” said that to be able to prevent violence, 
teachers can organize parent-teacher meetings to get 
the parents involved in the topic (31).  In our research, 
applications that are parent centered and accept that 
parents are a sharer come into prominence and appear 
in the second factor. Differentness of type of making 
contact between teachers and parents makes think that 
this difference arises from difference between Turkish 
society culture and society of Europe countries’ culture.

Item “Teachers’ interferences that are against the place, 
time and situation that have a violence risk” is in the 
third factor also appear in the suggestion of National 

Children’s Bureau On Behalf Of The Anti-Bullying 
Alliance (NCB) (32). NCB suggest that there must be 
sketch of school besides students should mark with 
green where they feel safe and mark with red where 
they do not feel safe (32). Furthermore NCB state that 
school must take measure for the red points in the 
sketch. UNESCO has a suggestion like NCB, “Provide 
safe and welcoming spaces for students” is the eighth 
suggestion among its ten suggestion for teachers (11).

“Teachers contribution to programs prevent violence 
in the school” appear in the forth factor and also 
researh was done by Gregory and his friends paid 
attention to this suggestion (33). Georgy et al said that 
teachers’ experience of the school climate, especially 
perceptions of support and administrative leadership, 
may contribute to the successful implementation of a 
program (33).

Establishing a class rules by teachers cooperation with 
the students took place in the fifth factor of featured 
behavior for prevention of violence and bullying. 
Teacher student cooperation is important not only when 
they establish the class rules and also when they apply 
these rules. Because students engage in inappropriate 
behavior such as yelling, and teachers, in turn, copy 
students and yell back at them. To stop these ineffective 
interactions, teachers must model appropriate skills. 
Because modelling is an important learning tool, 
teachers need to be able to model nonviolent solutions to 
conflict (34). In our research cooperation was examined 
only in establishing the class rules and it took place in 
fifth factor. However if cooperation had been examined 
in applying these rules, it could have been in the front 
than fifth factor.

Teacher applications that support the activities that 
is against the violence, are done by students together, 
took place in the sixth factor and also these applications 
take an important place in the suggestion of NCB (32). 
Moreover especially students engage in an activities 
that has a subject of prevention of bullying by building 
a booth about prevention of bullying and providing 
participation of members of school council, educators 
and parents is make this activities more important, 
which was stated (32).

VISC Social Competence Program that was funded 
between 2008 and 2011 by the Austrian federal Ministry 
for Education is a primary preventive program designed 
for middle schools. The VISC program aims to foster 
shared responsibility among teachers, which in turn 
implies that as many teachers as possible in the school 
have worked out a common understanding of the 
problem, agreed on procedures for tackling acute cases, 
and jointly implement preventive measures at the school 
and class levels (35).

Consequently; teachers’ behaviors and attitudes 
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have an important role on bullying and violence 
prevention in the middle school of Antakya’s urban 
area as primer. These attitudes and behaviors must be 
centered on students and must provide their attendence. 
Furthermore, this attitude and behavior must be a 
continuous application instead of the project basis 
applications contain only some terms.  
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